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The purpose of this study was to identify perceptions of teachers and school
administrators in a southern Mississippi school district that could predict the overall
effectiveness of a school district. The 7 correlates of effective schools were used in the
study and represented the dependent variables while teacher and school administrator
demographic variables represented the predictor variables.
The study addressed three research questions: (a) what are the descriptive
perceptions of teachers and school administrators of school effectiveness of 11 schools in
a south Mississippi school district as measured by the School Effectiveness
Characteristics and Indicators Questionnaire (SECIQ) (b) which correlates of effective
schools and demographic variables, as measured by the SECIQ, are predictive of
teachers’ perceptions of school effectiveness in a south Mississippi school district and (c)
which correlates of effective schools and demographic variables, as measured by the

SECIQ, are predictive of administrators’ perceptions of school effectiveness in a south
Mississippi school district?
The demographic variables that were used in the study to predict the effectiveness
of the school district as measured by the SECIQ were: (a) educator title - teacher,
principal, assistant principal, (b) age, (c) school level - elementary, middle, or high
school, (d) degree level - bachelor, master, specialist, doctoral, (e) years experience as an
educator, and (f) gender. A total of 314 teachers and 9 administrators participated in the
study that resulted in 323 (281 female = 87%, 42 male = 13%) participants.
Multiple linear regression analysis was used in the study. The researcher
analyzed the data (teacher responses) and concluded that age, school level, and gender
were predictive of school effectiveness (seven correlates of effective schools) as
measured by the SECIQ. The researcher also analyzed the data (administrator responses)
and concluded that degree, age, and experience were predictive of school effectiveness
(seven correlates of effective schools) as measured by the SECIQ in the studied school
district.
Conclusions and recommendations based on the findings of this study indicate
that certain teacher and school administrator demographic variables could possibly
predict the effectiveness of a school district based on the 7 correlates of effective schools.
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CHAPTER I
INTRODUCTION

The last 20 years have seen a resurgence of faith in the possibilities that schools
can “make a difference” for young people, with the studies emerging from both Europe
and North America which seek to establish clear and precise factors which characterize
“effective schools” (Fertig, 2000, p. 385). Lezotte (1991) stated a number of schools have
been relying on effective schools research as the framework for their school improvement
program.
Since the passing of The No Child Left Behind Act (NCLB) of 2001,
Mississippi’s efforts to strengthen curriculum, assessment, and accountability, school-byschool, are consistent with the requirements of the NCLB signed into law on January 8,
2002. Mississippi developed school accreditation levels. They are as follows: (1) Level 5
(Superior-Performing), (2) Level 4 (Exemplary), (3) Level 3 (Successful), (4) Level 2
(Under-Performing), (5) Level 1 (Low-Performing) (MDE, 2005).
Effective schools research led by Lezotte (1991), has contributed to the success of
many schools in recent years. Lezotte identified and defined seven correlates of effective
schools. They include: (1) safe and orderly environment, (2) climate of high expectations
for success, (3) instructional leadership, (4) clear and
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focused mission, (5) opportunity to learn and student time on task, (6) frequent
monitoring of student progress, and (7) home-school relations.

Statement of Problem
The NCLB of 2001 has made a tremendous impact on Mississippi schools.
Mississippi Department of Education has begun to improve the overall effectiveness of
each school. To date, there is a paucity of existing research relative to studies that have
been performed in the state of Mississippi that identify the effectiveness of schools.
Mississippi’s accreditation levels have been in effect for only a few years. Therefore,
current research is needed to study the effectiveness of a school district in southern
Mississippi to identify the correlates that help it accomplish its purpose and objectives.
The measures for this project will be the perceptions of the teachers, principals, and
assistant principals of 11 schools in a southern Mississippi school district as measured by
the School Effectiveness Characteristics and Indicators Questionnaire (Appendix A).

Research Questions
1. What are the descriptive perceptions of teachers and school administrators of
school effectiveness of 11 schools in a south Mississippi school district as
measured by the School Effectiveness Characteristics and Indicators
Questionnaire?
2. Which correlates of effective schools and demographic variables, as measured by
the School Effectiveness Characteristics and Indicators Questionnaire, are
predictive of teachers’ perceptions of school effectiveness in a south Mississippi
school district?
2

3. Which correlates of effective schools and demographic variables, as measured by
the School Effectiveness Characteristics and Indicators Questionnaire, are
predictive of administrators’ perceptions of school effectiveness in a south
Mississippi school district?

Justification for the Study
First, there is a limited amount of research in Mississippi in comparing school
effectiveness by the school levels that have been established by the Mississippi
Department of Education (MDE). Secondly, limited studies have been conducted by
using the perceptions of teachers and school administrators in identifying the positive and
negative perceptions of school effectiveness since the establishing of the school
accreditation levels in the state of Mississippi. Current research will be beneficial in
helping school districts identify what variables have an impact on school effectiveness.
With many schools in the state of Mississippi in the school improvement status (schools
that have not met requirements set by the Mississippi Department of Education), this
research will aid in the improvement of those schools. This research will also be
beneficial in identifying effective schools and how schools can possibly become more
effective in the future.

Limitations
1. This study is limited to only one south Mississippi school district.
2. The findings for this study may not be generalized for application to any other
school district.
3. A non-random sample of participants was utilized.
3

4. Participant responses will be considered as honest and true.
5. Administrator small sample size may lead to responses that need to be interpreted
cautiously.

Definitions of Terms
1. Correlate – A sociological characteristic or criteria that researchers have
identified to measure or determine school effectiveness (Subbs, 1995).
2. Effective Schools – refers to how well a program is accomplishing its purpose and
objectives. It is the degree to which the plans or goals of an individual or
organization are successfully implemented and are related to producing a desired
or intended outcome (Subbs, 1995).
3. Level 5 – A school which is superior-performing (MDE, 2005).
4. Level 4 – A school which is exemplary or exceeded growth expectation (MDE,
2005).
5. Level 3 – A school which is successful, met its growth expectation, or failed to
meet growth (MDE, 2005).
6. Level 2 – A school which is under-performing or failed to meet growth (MDE,
2005).
7. Level 1 – A school which is low-performing or failed to meet its growth
expectation. May be designated as a priority school. (MDE, 2005).
8. School – An organization that provides instruction. An institution that provides
the teaching of children (Merriam-Webster’s, 2003).
9.
4

(MDE, 2005)
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CHAPTER II
REVIEW OF LITERATURE

The purpose of this literature review is to provide information on research
conducted relative to effective schools. The first section is devoted to a review of the
literature relating to the research on effective schools and includes a brief history of the
effective schools movement. The second portion of the literature will be devoted to
effective classroom practices. Third, a review of the effectiveness and ineffectiveness of
schools will be discussed. Fourth, the effective school correlates will be examined. Fifth,
current school practices will be discussed. Finally, the Mississippi Department of
Education accreditation levels will be examined.

The Effective Schools Movement: A Historical Synopsis
The effective schools concept, like most educational innovations, was conceived
and stimulated as a reaction to existing conditions. Among those conditions which have
strongly promoted this concept are: (a) a pervasive skepticism regarding the
effectiveness of schools fueled by the precepts promoted by Coleman’s (1966) report,
Equality of Educational Opportunity, (b) growing demands by the general public for
accountability of schools; (c) concerns regarding the downward trends of student scores
on standardized tests; and (d) the emerging popularity of the mastery learning concept
(Back & Monroe, 1985).
6

The Edmonds (1979) research, often cited as a basic reference or “checklist
studies”, lists five factors attributable to effective schools:
strong administrative leadership;
school climate conducive to learning;
high expectations for children’s achievement;
clear instructional objectives for monitoring student performance; and
emphasis on basic skills instruction.
Edmonds (1982) later adds features that seem to be characteristics of exceptional
schools:
The principal’s leadership and attention to the quality of education;
A pervasive and broadly understood instructional focus;
An orderly, safe climate conducive to teaching and learning;
Teacher behaviors that convey the expectation that all students are
expected to attain at least minimum mastery;
The use of measures of pupil achievement as the basis for program
evaluation.
Researchers began to examine what actually improves the performance of a
school system. According to Lezotte and Bancroft (1985), local school improvement
programs have some variables in common:
They focus on a single school as the strategic unit for improvement.
They use a building-based improvement team consisting of teachers and
administrators.

7

They have a longer term orientation (3-5 years) in planning and
implementation.
They are organized around the concept of the effective school as reflected
in the research.
Most importantly, each of the participating schools has accepted the
following premises and assumptions as the rationale and foundation for
their long-term effort:
1) School improvement based on the effective schools research begins
with a clear and unambiguous statement: The primary purpose of
schooling is teaching and learning.
2) Educators who believe the primary purpose of schools is teaching and
learning assume that the basis for assessing school effectiveness is in
terms of student outcomes.
3) The way in which the local school district assesses student outcomes
accurately represents the educational outcomes that the school or
district cares most about.
4) An effective school is able to demonstrate both quality and equity in
its program outcomes.
In the mid 1980’s, Miller, Cohen and Sayre (1985) used three factors in the school
improvement model to see how well the model would work. They are:
The enthusiastic support of the principals and the regional director of
instruction;
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Acceptance by the faculty members in each school of the challenge of
raising achievement based on research that “all children can learn”; and
The consultant’s emphasis on teacher expectations, time-on-task, school
learning climate, academic team games, and new strategies for grouping
students.
Also, in the mid 1980’s, Conyers, Andrews and Marzano (1985) developed a
process to identify the valued learning objectives of the Denver Public School System.
The Academic Learning Progress Assessment (ALPAS) System was pilot tested in 17
elementary schools in the 1980-1981 school year; in 1981-1982 it was piloted in 38
elementary schools. In its final format, ALPAS had a number of characteristics:
1. Placement tests in each of the content areas for each grade level (K-6);
2. Pre and post-tests for each grade level for each content area;
3. Six interval tests for each content area at each grade level;
4. Objective guides and skill illustrations for each interval;
5. A computer scoring system which provides a variety of descriptive reports
for pupils, teachers, and parents;
6. Homework work sheet masters for each sub-skill area.
In conclusion, the program did confirm that this type of evaluation did improve
tests scores but did not believe it should take the place of norm-referenced standardized
tests. The study did strongly encourage the usage of supplemental standardized tests
(Conyers et al., 1985).
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By 1990, the research on effective schools had basically reached a point of
saturation. Numerous studies had been conducted and school improvement models were
being used in many countries (Jansen, 1995).

Effective Schools
The effective school movement has been practiced by many researchers. The
research by the Center of Early Adolescence (Dorman, Lipsitz, & Verner, 1985) set up
seven developmental needs of students. They are:
Diversity – Schools can match the varied abilities and interests of students with an
equally diverse educational environment through a variety of teaching styles,
methods, and materials.
Self-exploration and self-definition – Schools can help students to integrate their
developing capabilities, interests, and relationships into a sense of who they are
by focusing units in courses in subject areas.
Meaningful participation in their schools and communities – Student-initiated
study and activities, student councils and committees, and school improvement
projects such as designing and constructing recreation areas or learning resources
are only a few ways schools can engage students in these areas.
Positive social interaction with peers and adults – Because of their changing
relationships with adults, especially parents, and the increasing importance of
peers, positive social interaction with these groups is extremely important to
young adolescents.
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Physical activity – Responsive schools provide structured outlets for the physical
energy for young adolescents, rather than ignoring or trying to suppress it.
Competence and achievement – Schools can meet these two needs by
emphasizing academics, high quality instruction, positive expectations of all
students, generous (but honest) rewards and praise, and opportunities for
increased independence and responsibility.
Structure and clear limits – Schools that are responsive to the young adolescent’s
need for structure have clearly stated rules and expectations that are generally
accepted and understood by students and staff members.
In a study by Zigarelli (1996), six constructs were identified that indirectly
support the effective school movement. They are:
Employment of teachers – Teacher educational backgrounds, in-service training,
teaching experience, verbal ability, teacher preparation time, and instructional
strategies are regularly to be indicators of teacher quality.
Teacher participation and satisfaction – many researchers have reported that
effective schools have a collegial, familial environment that culminates in high
teacher morale and satisfaction.
Principal leadership and involvement – All principals with strong leadership
skills and a willingness to actively participate in the classroom create better
schools. Schools that afford principals more control over hiring and firing of
personnel, but do not overwhelm them with other managerial tasks, are believed
to be more effective.
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A culture of academic achievement – One nebulous feature of effective schools is
a climate of academia. In such a climate, achievement is the prevailing norm in
the school. It is an accepted value of the school’s culture. Also, indicators of an
academic culture are high expectations for students, frequent monitoring of
student progress, emphasis on basic skill acquisition, a significant amount of time
in class, and a clear, academically oriented mission of the school.
Positive relations with the central school administration – Support from and
cooperation with the superintendent, the school board, and the central office are
often cited as contributing to better schooling.
High parental involvement – Almost universally, effective schools researchers
agree that the more parents are involved in a school, the better the educational
experience of the students. More voluntary activity on the part of parents is
expected to improve overall student performance.
Ainscow (1991) states that one of the key outcomes of schools that are organized
to provide stimulation and support for teachers in order that they can collaborate in
problem-solving is that they encourage teachers to adopt a reflective attitude towards
their own practice. Teachers are encouraged to learn from experience and experiment
with new ways of working alongside and with their pupils and colleagues. They
suggested focus for a classroom evaluation in areas of decision making over which
teachers have a significant influence. Broadly speaking these areas are as follows:
Objectives, i.e. are objectives being achieved?
Tasks and activities, i.e. are tasks and activities being completed?
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Classroom arrangements, i.e. do classroom arrangements make effective use of
available resources?
Given the aim of making classroom evaluation a continuous process and the
recognition that pupils have a significant role to play in assessing and recording their own
progress, the intention is that these questions should provide a broad agenda within which
teachers and pupils can reflect upon the encounters in which they are engaged and the
difficulties they experience. The emphasis is on collaboration and negotiation as a means
of taking account of the individuality of pupils. This helps to ensure that the pupils have a
greater understanding of the nature and purpose of classroom tasks (Ainscow, 1991).
In examining effective schools research, McCallum (1999), identified 13
characteristics that were common to four schools in a study. They are:
Literacy is given high status;
Head teachers use staff deployment and pupil organization to give the best
possible chance for learning;
There is a subject-based approach to the national curriculum;
Elements of the English curriculum are taught separately;
Schools have a culture of “making things better;”
Schools have a collaborative culture;
A core of experienced primary teachers;
Teachers are united, committed and enthusiastic about literacy;
Teaching is targeted, tightly planned, brisk, motivating, and interactive;
Subject leadership and guidance;
Progression is monitored;
13

Baseline testing was in place; and
Reading and writing was regularly assessed and passed up records used.
Elmore (1992) stated the way we organize schools heavily influences how we
teach, what we teach, and how we expect students to learn. Elmore further adds that
learning means the development of understanding, or the ability to perform complex
cognitive tasks that require the active management of different types of knowledge
around concrete problems. Understanding requires more than the simple recall of facts;
for example, it might require drawing inferences from facts, applying existing knowledge
to unfamiliar problems, and constructing explanations for why one approaches a problem
in a particular way. Evans (1991) suggested that two activities distinguish more from less
effective schools: the degree to which teachers collaborate with each other and the
principals’ ability to be colleagues with classroom teachers. Professional development
appears to be one direct outcome of collaboration, as teachers share new ideas, strategies,
and techniques with their peers. He further states as a work style, cooperation results in
higher personal achievement, higher self-esteem, and more positive relationships at work.
Schools tend to consist of teachers working individually rather than have some perceived
status, strong professional skills, and the social competence to work with other adults.
In researching effective schools, Johnson and Johnson (1996) state that students’
perceptions of an effective school show the characteristics of trust, morale, respect, and
caring. Wikeley (1998) states that if most children came to school with a keen desire to
learn, either for intrinsic or extrinsic reasons, and with a broadly shared cultural heritage
and cultural capital, then we would have a powerful model.
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The research performed by Willms and Somer (2001) states the effects associated
with school-level variables indicate that the most effective schools, after taking into
account students’ family background, are those with:
High levels of school resources, including a low pupil-teacher ratio, more
instructional materials, a large library, and well-trained teachers;
Classrooms which are not multi-grade, and where students are not grouped by
ability;
Classrooms where children are tested frequently;
Classrooms and schools with a high level of parental involvement; and
Classrooms that have positive classroom climate, especially with respect to
classroom discipline.
Research by Oliver (1995) examined school climate and how it is conducive to
learning. The school climate has the capability of involving the faculty and students to
help create and maintain a positive and supportive learning environment. In effective
schools teachers and students accept the responsibility for their own behavior, thus
enhancing the potential for positive learning environments. She also states the crucial
factor is having the ability to help individuals with diverse beliefs and interests work
toward common goals and objectives. Teacher expectations of students reaching high
levels of achievement regardless of background are factors of effective schools. The tone
of establishing high expectations among students begins with teachers and principals
having high self expectations for themselves.
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Effective Classroom Practices
According to research gathered by Richgels (2003), similarities across
classrooms, regardless of observed reading and writing achievement and engagement,
included a mixture of direct instruction and authentic kinds of reading and writing. The
classrooms also had process writing instruction, a spelling program, clustered desk
arrangements, some small-group instruction along with some independent reading and
writing. Positive reinforcement was present and the teachers’ realization of the
importance of parents’ contributions. The researchers found seven differences between
instruction in high achieving reading classrooms and low achieving reading classrooms:
In the higher achieving classrooms, there was better integration of skills
instruction with holistic literacy activities, often in the form of mini-lessons
provided at opportune times.
Higher achieving classrooms displayed great “instructional density,” that is, there
was a great deal of instruction in all settings and serving multiple purposes.
During mini-lessons, teachers in high-achieving classrooms scaffolded students’
learning so that they “provided just enough support to enable a student to begin
to make progress on a task but not so much as to be doing the task for the
student.”
Teachers in the high-achieving classrooms encouraged self-regulation; they
encouraged students to do things on their own and gave them strategies for doing
so.
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Teachers in high-achieving classrooms thoroughly integrated reading and writing
– for example, by encouraging students to write responses to their reading and to
read and reread successive drafts of their writing pieces.
Teachers in high-achieving classrooms communicated high expectations to their
students.
The teachers in high-achieving classrooms had good classroom management
skills and balanced planning with flexibility.
The indicators or essential ingredients of an “effective school” have been heavily
discussed in the literature (Treffinger, 1995). He identifies several commonly cited
essential elements and they include:
Strong leadership by the principal;
High expectations for pupil performance; goals focus on traditional academic
skills and outcomes (often in response to perceived limitations or weaknesses);
Safe and orderly environment;
Strong emphasis on traditional basic skills and minimum competencies; and
Frequent monitoring by testing, with a focus on meeting “world class” standards.
The research by Taylor and Pearson (1999) shows how teachers in effective
schools communicate more with parents:
Call home at least once a month,
Send notes or newsletters home weekly, and
Send home traveling folders weekly.
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Taylor and Pearson (1999) also stated that their effective classroom practices
contribute to success in the school. They also said research was needed to help aspiring
schools and teachers learn from effective schools and accomplished teachers so they too
may beat the odds in teaching all children to read.
A practice performed by Wikeley (1998) shows how departments have developed
infrastructures and systems that allowed teachers working within them to focus on
teaching within the classroom. This was illustrated by:
A collegiate management style;
A strong vision of the subject effectively translated down to the level of
the classroom;
Well-organized in terms of assessment, record keeping, and homework;
Good resource management;
As effective system for monitoring and evaluation;
Structured lessons and regular feedback;
Clear routines and practices within lessons;
Syllabus matching to the needs and abilities of pupils;
A strong pupil-centered method that systematically rewards pupils;
Opportunities for autonomous pupil learning; and
A central focus on teaching and learning.
Elmore (1992) stated effective teaching and effective schools could be improved
by changes in teachers’ behaviors and school structure. This is based on how students
learn. Closing the gap between teaching practice and school structure in the future will
require a new kind of thinking.
18

Effectiveness and Ineffectiveness of Schools
Oliver (1995) states that motivation is the key to getting students involved in their
learning and in getting them to improve their level of academic performance. Knowledge
of motivation theories is important for teachers engaged in the teaching-learning process.
She also states that teachers should direct their attention toward motivating and building
positive attitudes in students and must recognize that the most precious resource is the
student’s time. Davies (1994) identified that effective schools are found to be those which
have high expectations of all their students, and think that every child has potential to
achieve. She further states that a society which is genuinely determined to spread the
successes of its good schools to all educational establishments will put in enough
materials, infrastructure, training, and motivational incentives for teachers to raise
significantly the formal achievement rates of students. She mentions that more and more
children and parents would have high expectations of their futures, and demand for the
next level of education would increase dramatically.
Davies (1994) researched how school ineffectiveness does occur in the school. It
occurs when teachers and department heads who would prefer to be effective are
constrained by inadequate materials or weak leadership. In communities where teachers
make an important second living from private tuition, it is beneficial for formal schooling
– or even their own classroom teaching – to be ineffective, so that parents must buy
costly private lessons.
In research performed by Van Der Werf (1997), effectiveness generally contains
two elements: (a) The first element comprises pupils’ average achievement level after
taking into account differences between schools in the individual background
19

characteristics of pupils, like socio-economic status, ethnicity and intelligence. Schools
with a higher achievement level, taking into account the background characteristics of
their pupils, are better schools for all pupils. Disadvantaged children (from low socioeconomic status, ethnic minorities, or those with a low intelligence level) are better off in
these schools than in those with a low average achievement level. (b) The second
element is schools that are not able to compensate for the negative effects of background
on pupil achievement: the educational disadvantage of low socio-economic status
children or ethnic minority children continues to persist. Similarly, Davies (1994) stated
that some school effectiveness research dehumanizes pupils and teachers by reducing
them to “intake variables”: there is a cultural deficit, a stereotypical approach which
appears to sympathize with the underachieving school for the “poor quality” of its intake.
The possibility of the definitions of “achievement” and “good intake” are organized in
the interests of the ruling class, or of males, or of the ethnic majority groups.

Effective School Correlates
The Association for Effective Schools (1996) has defined the correlates of
effective schools. Seven correlates have been used by many schools to help them become
more effective. They are as follows:

Safe and Orderly Environment
In the effective school there is an orderly, purposeful, businesslike atmosphere
which is free from the threat of physical harm. The school climate is not oppressive and
is conducive to teaching and learning.
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Climate of High Expectations for Success
In the effective school there is a climate of expectation in which the staff believes
and demonstrates that all students can attain mastery of the essential school skills, and the
staff also believes that they have the capability to help all students achieve that mastery.

Instructional Leadership
In the effective school the principal acts as an instructional leader and effectively
and persistently communicates the mission to the staff, parents, and students. The
principal understands and applies the characteristics of instructional effectiveness in the
management of the instructional program.

Clear and Focused Mission
In the effective school there is a clearly articulated school mission through which
the staff shares an understanding of and commitment to the instructional goals, priorities,
assessment procedures and accountability. Staff accepts responsibility for students’
learning of the school’s essential curricular goals.

Opportunity to Learn and Student Time on Task
In the effective school teachers allocate a significant amount of classroom time to
instruction in the essential skills. For a high percentage of this time students are engaged
in whole class or large group, teacher-directed, planned learning activities.
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Frequent Monitoring of Student Progress
In the effective school student academic progress is measured frequently through
a variety of assessment procedures. The results of these assessments are used to improve
individual student performance and also to improve the instructional program.

Home-School Relations
In the effective school parents understand and support the school’s basic mission
and are given the opportunity to play an important role in helping the school to achieve
this mission.

Current School Practices
The No Child Left Behind Act of 2001 (Public Law 107-110), commonly known
as NCLB, is a United States federal law that was passed in the House of Representatives
on May 23, 2001 and signed by President George W. Bush on January 8, 2002, that
reauthorized a number of federal programs aiming to improve the performance of U.S.
primary and secondary schools for states, school districts and schools, as well as
providing parents more flexibility in choosing which schools their children will attend.
NCLB is the latest federal legislation which enacts the theories of standards-based
educational reform, formerly known as outcome-based education, which is based on the
belief that high expectations and setting of goals will result in success for all students.
Provisions of this federal legislation require that specific assessments be given to
all students in schools across the country and that states establish one system of
accountability for all schools. Mississippi’s efforts to strengthen curriculum, assessment,
and accountability, school-by-school, are consistent with the requirements of the NCLB
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signed into law in 2002. NCLB changes the federal government’s role in K-12 education
by requiring America’s schools to report their success in terms of what each student
accomplishes. Both NCLB and the Mississippi Accountability System require the
following: (a) challenging academic content and achievement standards, (b) alignment of
those standards to assessments, (c) annual assessment of student achievement in grades 38 and high school and, (d) accountability for schools (MDE, 2005). The Mississippi
Department of Education school accreditation program links NCLB and the correlates of
effective schools.

Mississippi Department of Education Accreditation Levels
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The MDE further states (2005) the public school accreditation is two-fold: (a)
each school district is awarded an accreditation status based on compliance with process
standards and (b) individual schools are assigned a performance classification based on
student achievement.

– the percent of students who are achieving at certain levels.
The ten lowest performing Level 1 schools will be designated as
.
The MDE (2005) has identified the accreditation/classification levels for the state of
Mississippi. They are as follows:
Level 5 – A school which is superior-performing.
Level 4 – A school which is exemplary or exceeded growth expectation.
Level 3 – A school which is successful, met its growth expectation, or failed to
meet growth.
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Level 2 – A school which is under-performing or failed to meet growth.
Level 1 – A school which is low-performing or failed to meet its growth
expectation. May be designated as a priority school.

Summary
This review of literature provides a synopsis of the research surrounding effective
schools, effective classroom practices, the effectiveness and ineffectiveness of schools,
effective school correlates, the current practices in the schools today, and the MDE
accreditation levels.
In all of the research, many different points were discussed and many
researchers did have many positive and effective variables that did and now make schools
what they are. Some researchers gave information that was very different but did take
into account that one effective strategy that worked for one school may not work for
another school.
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CHAPTER III
METHODOLOGY

Research Design
This study used a correlation research design. Correlation designs focus on
relationships among the variables of interest that indicate how one variable changes as
another variable changes. According to Fraenkel and Wallen (2006), the focus of
correlation research is to understand certain phenomena by better examining relationships
among identified variables. Correlation studies provide results that provide the researcher
with ways to determine the strength and direction of the relationship between different
sets of data or to predict scores on one variable based on the influence of scores on
another. Researchers using correlation studies must be cognizant of alternative
explanations for relationships found in the data. Fraenkel and Wallen (2006) indicated
that correlations do not necessarily mean causation. Multiple linear regression analysis
was used to analyze the data in the study and to predict variation in a scale score
dependent variable, the School Effectiveness Characteristics and Indicators Questionnaire
(SECIQ; Coney, 1990) (Appendix A) from a combination of scale score
independent/predictor variables (demographic variables).
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Participants
Participants from 11 schools in one southern Mississippi school district were
asked to participate in the study that included approximately 26 administrators and 565
teachers. The school district has eight elementary schools, and three junior/senior high
schools. All schools, regardless of size, were asked to participate in the study. Teacher
and administrator participation was totally voluntary. No participants’ names or school
names were included in the study.

Instrumentation
Data was collected using one instrument. The seven correlates of effective schools
were measured by the School Effectiveness Characteristics and Indicators Questionnaire
(SECIQ; Coney, 1990). The results of the SECIQ were examined to identify which
correlate(s) were related to school effectiveness (Appendix A).

School Effectiveness Instrument
The seven correlates of effective schools were measured by the SECIQ. The
SECIQ is a 67 item instrument that was developed by Coney (1990) for the use in the
Orange County (Florida) Public School System. The SECIQ was designed with a 5-point
Likert scale with anchors from strongly disagree (1) to strongly agree (5). The
questionnaire contained 67 indicators that addressed 11 school effectiveness
characteristics, which include the following: (a) Instructional Leadership - 8 items, (b)
Clear and Focused Mission - 7 items, (c) Safe and Orderly Environment - 5 items, (d)
Positive School Climate - 7 items, (e) High Expectations - 5 items, (f) Frequent
Assessment Monitoring of Student Achievement - 6 items, (g) Emphasis on Basic Skills 27

5 items, (h) Maximum Opportunities for Learning - 6 items, (I) Parent Community
Involvement - 6 items, (j) Strong Professional Development - 7 items, and (k) Teacher
Involvement in Decision Making - 5 items. The following 7 correlates (Appendix A) of
the 11 school effective characteristics or correlates were examined:
1.

Instructional Leadership - 8 items (1, 2, 3, 4, 5, 6, 7, 8).

2.

Clear and Focused Mission – 7 items (9, 10, 11, 12, 13, 14, 15).

3.

Safe and Orderly Environment – 5 items (16, 17, 18, 19, 20).

4.

High Expectations – 5 items (21, 22, 23, 24, 25).

5.

Frequent Assessment Monitoring of Student Achievement - 6 items (26,
27, 28, 29, 30, 31).

6.

Maximum Opportunities for Learning (Time on Task) – 6 items (32, 33,
34, 35, 36, 37).

7.

Parent & Community Involvement – 6 items (38, 39, 40, 41, 42, 43).

Correlate 1 has a SECIQ scoring scale range from 8 – 40 points, correlate 2
ranges from 7 – 35, correlates 3 and 4 range from 5 – 25, and correlates 5, 6 and 7 range
from 6 – 30.
In addition, Section I of the instrument contained demographic variables. These
were (a) educator title - teacher, principal, assistant principal, (b) age, (c) school level elementary, middle, or high school, (d) degree level - bachelor, master, specialist,
doctoral, (e) years experience as an educator, (f) certification – A, AA, AAA, AAAA, no
certification, (g) gender.
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Reliability and Validity

Reliability
According to Subbs (1995), “the 67-item instrument was pilot-tested on 770
teachers and found to have a Cronbach’s Alpha coefficient of .984. This
coefficient is the mean of all possible split-half reliabilities and is generally
considered the best indicator of the reliability of a questionnaire. After undergoing
strenuous testing, each characteristic was found to consist of one factor only. The
reliability coefficients for the characteristics were found to be at least .81” (p.40).

Validity
According to Subbs (1995), an interview with the author resulted in an
affirmation of the properties. The analysis provided construct validity for the instrument
along with content validity already established through the committee process of
development. A replication study of the questionnaire in another Florida school district
produced similar results.

Data Collection Procedures
The researcher sent a letter (Appendix B) to the superintendent of the school
district to obtain written permission to conduct the study. After receiving approval, the
researcher applied to the Mississippi State University Office of Regulatory Compliance
for IRB approval (Appendix F). A letter (Appendix G) was sent to each school
administrator to notify them of the study that will be conducted in each school. A consent
letter (Appendix D) was developed, presented to each participant, ensuring anonymity,
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and that participation was voluntary. The researcher indicated the date and time that he
visited the schools and distributed each survey packet. The school administrator
distributed the SECIQ survey packets to each teacher at an appropriate time or during the
next faculty meeting. All completed surveys were then returned to the sealed drop box in
the faculty/staff lounge. The researcher allowed a two-week time frame to pass to allow
all surveys to be completed. The researcher then returned to each school and retrieved all
completed surveys. At this time, the researcher distributed a second survey packet to the
administrator for participants who did not complete the initial survey. Finally, the
researcher wrote a letter (Appendix E) to each school thanking them for their
participation in the study.

Data Analysis
Descriptive statistics were used for question one of the study. Descriptive
statistics provided a profile of the participants relative to the items in the questionnaire
and demographic variables. Multiple linear regression analyses were used as the
statistical analytical procedure in the study for questions two and three. The multiple
linear regression analysis is a technique which allows researchers to determine a
correlation between dependent variables and two or more independent variables
(Fraenkel & Wallen, 2006). An alpha level of .05 was used to test for statistical
significance. The dependent variables were the Seven Correlates of Effective Schools.
The statistics that were used to analyze the data for each research question are described
below:
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1.

What are the descriptive perceptions of teachers and school administrators of

school effectiveness of 11 schools in a south Mississippi school district as measured by
the School Effectiveness Characteristics and Indicators Questionnaire?
Descriptive statistics including frequencies, means, and standard deviations were
calculated to describe perceptions of the participants on the SECIQ.
2.

Which correlates of effective schools and demographic variables, as measured by

the School Effectiveness Characteristics and Indicators Questionnaire, are predictive of
teachers’ perceptions of school effectiveness in a south Mississippi school district?
Multiple linear regression analysis, using the simultaneous entry model for the predictor
variables, was conducted with the School Effectiveness Characteristics and Indicators
Questionnaire scores with subsets of the SECIQ items as the criterion variables and the
demographic variables as the predictor variables.
3.

Which correlates of effective schools and demographic variables, as measured by

the School Effectiveness Characteristics and Indicators Questionnaire, are predictive of
administrators’ perceptions of school effectiveness in a south Mississippi school district?
Multiple linear regression analysis, using the simultaneous entry model for the predictor
variables, was conducted with the School Effectiveness Characteristics and Indicators
Questionnaire scores with subsets of the SECIQ items as the criterion variables and the
demographic variables as the predictor variables.
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CHAPTER IV
RESULTS

The purpose of this study was to examine the perceptions of teachers and school
administrators of school effectiveness in 11 schools in a south Mississippi school district.
An alpha level of .05 was used for all statistical tests. Three questions were proposed and
tested in this study. The results for this study are contained in this chapter.
A total of 565 teachers and 26 school administrators were asked to participate in
the study. A total of 314 teachers and 9 administrators participated in the study that
resulted in 323 (281 female = 87%, 42 male = 13%) representing 57% out of the possible
565 returns. All 11 schools had respondents to participate in the study.

Findings

Research Question 1
What are the descriptive perceptions of teachers and school administrators of
school effectiveness of 11 schools in a south Mississippi school district as measured by
the School Effectiveness Characteristics and Indicators Questionnaire? The results are
displayed in Tables 1 and 2. The results of the analysis indicated a difference in the
perceptions of teachers compared to administrators.
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Table 1
Perceptions of Teachers for the Seven Correlates of Effective Schools
As Measured by the SECIQ
Correlates
Instructional Leadership

M*
33.49

SD
5.84

f
314

Clear and Focused Mission

29.08

5.11

314

Safe and Orderly Environment

19.75

4.10

314

High Expectations

21.80

3.58

314

Frequent Assessment
Monitoring of Student
Achievement

26.90

3.93

314

Maximum Opportunities for
Learning (Time on Task)

24.89

4.35

314

Parent and Community
24.17
4.44
Involvement
* Note. See score scale ranges on p. 28 of this manuscript.
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314

Table 2
Perceptions of Administrators for the Seven Correlates of Effective Schools
As Measured by the SECIQ
Correlates
Instructional Leadership

M*
37.56

SD
1.60

f
9

Clear and Focused Mission

31.67

2.65

9

Safe and Orderly Environment

22.78

1.92

9

High Expectations

24.78

0.44

9

Frequent Assessment
Monitoring of Student
Achievement

29.89

0.33

9

Maximum Opportunities for
Learning (Time on Task)

28.11

1.54

9

Parent and Community
28.11
1.76
Involvement
* Note. See score scale ranges on p. 28 of this manuscript.

9

The demographics of the teachers and school administrators that participated in
the study are shown in Table 3.
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Table 3
Participant Demographics (N= 323)
Title
Teacher
Principal
Assistant Principal

Frequency
314
7
2

Percentage
97.2
2.2
0.6

Elementary School
Middle School
High School

Frequency
203
43
77

Percentage
62.8
13.3
23.8

Bachelor
Masters
Specialist
Doctoral

Frequency
149
160
13
1

Percentage
46.1
49.5
4.0
0.3

A
AA
AAA
AAAA

Frequency
149
160
13
1

Percentage
46.1
49.5
4.0
0.3

Frequency

Percentage

42
281

13.0
87.0

Level

Degree

Certification

Gender
Male
Female

Research Question 2

Which correlates of effective schools and demographic variables, as measured by
the School Effectiveness Characteristics and Indicators Questionnaire, are predictive of
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teachers’ perceptions of school effectiveness in a south Mississippi school district? The
demographic variables that were used in the study were: age, school level, degree level,
years experience, and gender. The findings (Table 4) show the demographic variables
were not predictive of the correlates instructional leadership and clear and focused
mission. Age (β = .182) and school level (β = -.148) were predictive of the correlate safe
and orderly environment. Gender (β = -.119) was predictive of the correlate high
expectations. School level (β = -.127) was predictive of the correlate frequent assessment
monitoring of student achievement. Finally, the demographic variables were not
predictive of the correlates maximum opportunities for learning (time on task) and parent
and community involvement.

Table 4
Multiple Linear Regression Analysis of Teachers’ Perception Data
Correlates
Instructional
Leadership

Clear and
Focused
Mission

Variables

SE

β

Sig.

Age
Level
Degree
Experience
Gender

.049 .151
.409 .005
.602 -.033
.057 -.077
1.076 -.080

.108
.937
.580
.421
.182

Age
Level
Degree
Experience
Gender

.043 .112
.356 .051
.524 -.069
.049 -.003
.936 -.087

.230
.386
.243
.973
.142

36

Table 4 continued

Safe and
Orderly
Environment

High
Expectations

Frequent
Assessment
Monitoring of
Student
Achievement

Maximum
Opportunities
for Learning
(Time on Task)

Age
Level
Degree
Experience
Gender

.034 .182 *.049
.283 -.148 *.012
.417 .040 .495
.039 -.061 .516
.746 -.094 .110

Age
Level
Degree
Experience
Gender

.030 .139 .138
.250 -.086 .148
.367 .019 .753
.035 -.054 .570
.656 -.119 *.046

Age
Level
Degree
Experience
Gender

.033 .091 .329
.274 -.127 *.032
.403 .037 .532
.038 .016 .866
.719 -.071 .231

Age
Level
Degree
Experience
Gender

.037 -.002
.307 -.021
.452 .021
.043 .020
.807 .-054

Parent and
Community
Involvement

Age
Level
Degree
Experience
Gender
* Significant at the .05 level
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.981
.731
.727
.832
.366

.037 .105 .262
.311 -.045 .450
.457 .045 .443
.043 .000 1.000
.817 -.019 .750

Research Question 3
Which correlates of effective schools and demographic variables, as measured by
the School Effectiveness Characteristics and Indicators Questionnaire, are predictive of
administrators’ perceptions of school effectiveness in a south Mississippi school district?
The demographic variables that were used in the study were: age, school level, degree
level, years experience, and gender. The results of the study (Table 5) show that degree
(β = .621) was predictive of the correlate instructional leadership. Age (β = -2.077) and
experience (β = 1.733) were predictive of the correlate clear and focused mission. The
demographic variables were not predictive of the correlates safe and orderly
environment, high expectations, frequent assessment monitoring of student achievement,
and maximum opportunities for learning (time on task). Age (β = -1.796), degree
(β = -.920), and experience (β = 1.382) were all predictive of the correlate parent and
community involvement.

Table 5
Multiple Linear Regression Analysis of Administrators’ Perception Data

Correlates
Instructional
Leadership

Clear and
Focused
Mission

Variables

SE

β

Sig.

Age
Level
Degree
Experience
Gender

.059
.284
.336
.077
.387

-.390
.321
.621
-.158
-.164

.274
.085
*.022
.608
.292

Age
Level

.130
.625

-2.077
.318

*.013
.153
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Table 5 continued

Safe and
Orderly
Environment

High
Expectations

Frequent
Assessment
Monitoring of
Student
Achievement

Maximum
Opportunities
for Learning
(Time on Task)

Degree
Experience
Gender

.738
.170
.850

-.252
1.733
.112

.269
*.018
.557

Age
Level
Degree
Experience
Gender

.221
1.062
1.256
.289
1.446

.660
.356
.764
-.313
-.394

.517
.429
.117
.739
.394

Age
Level
Degree
Experience
Gender

.031
.149
.176
.040
.202

.709
.225
.809
-.803
-.695

.288
.416
.056
.222
.064

Age
Level
Degree
Experience
Gender

.036
.172
.204
.047
.235

1.982
.176
.715
-1.664
-.623

.101
.663
.178
.130
.192

Age
Level
Degree
Experience
Gender

.257
1.238
1.464
.337
1.685

-.169
.326
.098
.520
.063

.906
.608
.887
.705
.920
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Table 5 continued

Parent and
Community
Involvement

Age
Level
Degree
Experience
Gender
* Significant at the .05 level
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.066
.318
.376
.086
.433

-1.796
.268
-.920
1.382
-.095

*.009
.126
*.007
*.016
.517

CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

This chapter presents conclusions to the study. Discussion of the results and
recommendations for further research are stated. The purpose of this study was to
examine the perceptions of teachers and school administrators of school effectiveness in
11 schools in a south Mississippi school district. Three questions were proposed and
tested in this study.

Summary
The seven correlates of effective schools were examined in this study. Teacher
and school administrator demographics provided descriptive responses of the seven
correlates of effective schools (See Tables 1 and 2). A total of 281 females and 42 males
participated in the study. This is a total of 314 teachers and 9 administrators (7 principals
and 2 assistant principals) that participated in the study. A total of 149 elementary school
teachers, 43 middle school teachers, and 77 high school teachers participated in the study.
Teachers and administrators consisting of 149 Bachelors’ degrees, 160 Masters’ degrees,
13 Specialists’ degrees, and 1 Doctoral degree participated in the study. The responses to
the second question indicated that four demographic variables predicted three of the
seven correlates of effective schools. The responses to the third question indicated that
six demographic variables predicted three of the seven correlates of effective schools.
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Conclusions

Research Question 1
What are the descriptive perceptions of teachers and school administrators of
school effectiveness of 11 schools in a south Mississippi school district as measured by
the School Effectiveness Characteristics and Indicators Questionnaire? Standard
deviations ranged from 3.58 to 5.84 which indicated a high percentage of the teacher
participant responses were similar to the mean. Standard deviations ranged from .33 to
2.65 which indicated a high percentage of the administrator responses were also similar
to the mean. Teachers’ perception responses indicated mean averages that ranged from
19.75 to 33.49 and it can be concluded that a majority of participants answered with a
response of “agree or strongly agree.” Teachers had strong positive perceptions about the
correlates high expectations and frequent assessment monitoring of student achievement.
Gender was predictive of the correlate high expectations and school level was predictive
of the correlate frequent assessment monitoring of student achievement. Administrators’
perception responses indicated mean averages that ranged from 22.78 to 37.56 and it can
also be concluded that a majority of participants had strong positive perceptions
regarding high expectations and frequent assessment monitoring of student achievement.
Administrators had strong positive perceptions about all seven correlates of effective
schools. A total of 149 elementary school teachers, 43 middle school teachers, and 77
high school teachers participated in the study. Teachers and administrators consisting of
149 Bachelors’ degrees, 160 Masters’ degrees, 13 Specialists’ degrees, and 1 Doctoral
degree participated in the study.
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Research Question 2
Which correlates of effective schools and demographic variables, as measured by
the School Effectiveness Characteristics and Indicators Questionnaire, are predictive of
teachers’ perceptions of school effectiveness in a south Mississippi school district? Study
results identified teachers’ demographics that were predictive of three of the seven
correlates of effective schools:
1.

safe and orderly environment (demographic variables: (a) age; (b) school
level),

2.

high expectations (demographic variable: – gender), and

3.

student achievement (demographic variable: – school level).
It can be concluded the teachers in the study had a positive perception that these

three correlates of effective schools, in relation to the stated demographics, can possibly
improve the overall effectiveness of the school district. The correlate safe and orderly
environment was significant predictor of effective schools to older teachers. As age
increases, so does the perception. This perception may be based upon teachers’ increased
level of confidence gained by experience as an educator. The correlate safe and orderly
environment was also more positive to elementary teachers as compared to middle school
teachers and high school teachers. It may be concluded that discipline and student
conduct was more positive at the elementary school level. The correlate high expectations
was a more positive predictor to male teachers compared to female teachers. The
correlate student achievement was more positive to elementary school teachers as
compared to middle school teachers and high school teachers.
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Research Question 3
Which correlates of effective schools and demographic variables, as measured by
the School Effectiveness Characteristics and Indicators Questionnaire, are predictive of
administrators’ perceptions of school effectiveness in a south Mississippi school district?
Study results identified administrators’ demographics that were predictive of three of the
seven correlates of effective schools:
(1) instructional leadership (demographic variable: – degree),
(2) clear and focused mission (demographic variables: (a) age (b) experience), and
(3) parent and community involvement (demographic variables: – (a) age (b)
degree (c) experience).
It can be concluded that administrators in the school district had positive
perceptions that these three correlates of effective schools, in relation to the stated
demographics, can improve the overall effectiveness of the school district. Administrator
perceptions concluded the higher degree level is predictive to the correlate instructional
leadership. Administrator results concluded the correlate clear and focused mission is
significant to younger administrators. The correlate clear and focused mission also was a
positive predictor to experienced administrators. The correlate parent and community
involvement was significant to younger administrators as compared to older
administrators. The correlate parent and community involvement was also a positive
predictor to administrators having a degree of Educational Specialist or less. Finally, the
correlate parent and community involvement was a significant predictor to administrators
with more years of experience as compared to administrators having fewer years of
experience.
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It can be concluded the results of the study, based upon the perceptions of
teachers and administrators in the 11 schools, that effectiveness of the schools can be
improved. However, it can be concluded that teacher and administrator results are
different relative to the effectiveness of the schools. The characteristics of an effective
school that Edmonds (1982) identified positively reflect the results of the study. The
Association of Effective schools (1996) studies supported the findings of this study in
that the importance of the six correlates that were identified as effective. The results
identified variables that should be focused upon in the schools that would enhance school
effectiveness. The superintendent of the school district can review the results and identify
specific areas of improvement and provide leadership for improvement.

Recommendations
The researcher encourages future study of school effectiveness that will take place
in the school setting. The four areas of interest recommended by the researcher are
discussed in this section.
1.

The study was conducted in a school district that consisted of schools that were in

accreditation level 3, level 4, and level 5. A future study should be conducted in a
Mississippi school district that consisted of schools that are levels 1 and 2.
2.

A study should be conducted at the beginning of the school year that will help

with the participation in the study. The ending of a school year could result with minimal
participation on the part of the teachers and administrators because of all of the various
responsibilities with the closing of the school year.
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3.

A study could be conducted in a school district that is similar in characteristics to

the school district in this study. The results could then be compared for similarities and
differences.
4.

There is a limited amount of research that deals with the perceptions of teachers

and administrators of school effectiveness. Future studies must be conducted to reinforce
the importance of school effectiveness. A qualitative case study should be conducted that
could result in a rich, descriptive account of the perceptions of effective schools. A
qualitative research study can reveal meaning that is embedded in the experiences of
teachers and administrators.
5.

Based upon the findings, is it recommended that school administrators,

particularly the district superintendent, conduct an external and internal curriculum audit
for the school district. A thorough audit, along with the emphasis on the perception data
gathered from the effective schools study, may serve to find weak areas of the school
programs. With the appropriate information, the superintendent can then design a new
strategic plan to improve student and program performance in the school district.
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Teacher/School Administrator Demographics
Please check one of the following:
(A) Educator Title- Choose One
Teacher_______________
Principal _______________
Assistant Principal_____________
Please answer the following:
(B) Age________________________
(C) School Level – Choose One
Elementary___________
Middle School________
High School__________
(D) Degree Level – Choose One
Bachelor___________
Master____________
Specialist__________
Doctoral___________
(E) Years Experience as an Educator_____________________
(F) Certification – Choose One
A__________________
AA_________________
AAA_______________
AAAA______________
No Certification_______
(G) Gender_____________________
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School Effectiveness Survey
Directions: The following questionnaire is designed to give teachers and school
administrators the opportunity to provide information about how they perceive their
school in relation to the characteristics that may predict the effectiveness of their school.
When answering the following statements, circle which represents the degree to which
you agree or disagree with the statement.
On a scale of 1 = Strongly Disagree to 5 = Strongly Agree, circle the number that best
describes your answer.
Strongly Disagree (1) ---------------------------------------------Strongly Agree (5)
1. Administrators are knowledgeable of the school and district curriculum.
1

2

3

4

5

2. Frequent communication occurs between faculty and administration.
1

2

3

4

5

3. Instructional decisions for the school are based on community, teacher, and central
administration input.
1

2

3

4

5

4. The principal is involved in the instructional process.
1

2

3

4

5

5. The principal and teachers make instructional effectiveness the highest priority in the
school.
1

2

3

4

5

6. The principal assumes leadership for improving the instructional program.
1

2

3

4

5

7. Administrators complete fair and meaningful evaluations of each employee.
1

2

3

4
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5

8. The principal encourages teachers to participate in leadership roles.
1

2

3

4

5

9. A school plan for the year exists which includes goals and objectives.
1

2

3

4

5

10. The school plan is developed with teachers and community members.
1

2

3

4

5

11. Important social trends are considered in the school planning.
1

2

3

4

5

12. Teachers and students are aware of school purposes and goals.
1

2

3

4

5

13. The goals of teachers are consistent with the school and district goals.
1

2

3

4

5

14. Teachers communicate instructional goals to students.
1

2

3

4

5

15. The school plan is revised, monitored, and reviewed periodically.
1

2

3

4

5

16. School conduct rules and procedures are taught along with other skills.
1

2

3

4

5

17. Disciplinary procedures are implemented in a fair and consistent manner.
1

2

3

4

5

18. Parents are involved in and support school discipline practices.
1

2

3

4
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5

19. The physical plant is clean and well maintained.
1

2

3

4

5

20. Appropriate safety principles are taught and practiced.
1

2

3

4

5

21. Expectations are high, appropriate, and achievable.
1

2

3

4

5

22. Expectations are communicated to faculty, support staff, students, and parents.
1

2

3

4

5

23. Success is expected of all students regardless of social or cultural differences.
1

2

3

4

5

24. Expectations for student are based on knowledge of students and their previous
performance.
1

2

3

4

5

25. High expectations are consistently maintained over time.
1

2

3

4

5

4

5

26. Student performance is regularly monitored.
1

2

3

27. Student performance is monitored in a variety of ways.
1

2

3

4

5

28. Assessment data is used to improve the school’s program.
1

2

3

4

5

29. Student progress is regularly reported to parents.
1

2

3

4
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5

30. Student assessment data are monitored to modify instruction to promote student
learning.
1

2

3

4

5

31. Students are regularly informed of their progress.
1

2

3

4

5

4

5

4

5

4

5

32. Appropriate instructional time is maximized.
1

2

3

33. Disruptions to instruction is minimized.
1

2

3

34. Transitions are effectively managed.
1

2

3

35. Extracurricular and supplemental activities support instruction.
1

2

3

4

5

36. The curriculum is varied to accommodate needs, interests, and abilities of students.
1

2

3

4

5

37. Cooperative learning opportunities are provided.
1

2

3

4

5

38. Parents actively participate in establishing school policies and procedures.
1

2

3

4

5

4

5

39. Parents actively participate in school activities.
1

2

3

40. Effective and frequent communication occurs with parents.
1

2

3

4
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5

41. Community resources are used to support the school’s program.
1

2

3

4

5

42. Social services from available outside agencies are effectively utilized.
1

2

3

4

5

43. Parents are encouraged to support the instructional activities of the school.
1

2

3

4
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March, 2008
Mr. Steve Thrash, Superintendent
Jones County Public School District
5204 Hwy. 11 N
Ellisville, MS 39437
Dear Mr. Thrash,
My name is Brad Harrison and I am a doctoral student in the Educational Leadership
program at Mississippi State University. I am seeking your permission to gather the
necessary data for my research study from teachers and school administrators in your
school district. The specific area of interest to me is the perceptions your teachers and
school administrators have on the effectiveness of schools.
My study requires participation from all teachers and school administrators in the
elementary, junior high, and senior high schools in the school district. Upon your
approval, I will request a list of all teachers and school administrators in the school
district. At a later date, I will visit the schools in the school district and have school
effectiveness survey questionnaire packets available for all teachers and school
administrators to complete.
This study presents no risk to any teacher or school administrator in the school district.
All teacher and school administrator responses will be kept confidential and no names or
schools will be identified in my dissertation. The returned surveys will be reviewed and
utilized only by me in a secured location and will be destroyed after the study is
completed. Upon completion of the study, a copy of the study findings will be mailed to
you for your review of the results.
Thank you for your assistance and participation in this research project, which may
provide you and your school district with valuable information on school effectiveness. If
you agree to allow this study, please send a letter of support. If you have any questions,
please feel free to contact:
Brad Harrison
569 Oak Bowery Road
Ellisville, MS 39437
601-763-4690

Dr. Jerry Mathews, Ph.D.
Leadership and Foundations
Box 9730 100 IED Building
Mississippi State, MS 39762
662-325-7270

or

Sincerely,

Brad Harrison
Doctoral Student, Mississippi State University
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ORANGE COUNTY PUBLIC
SCHOOLS
P.O. Box 271
32802-0271



Orlando, Florida
407.317.3200



445 W. Amelia Street
32801-1127

November 5, 2007

Mr. Brad Harrison
569 Oak Bowery Road
Ellisville, MS 39437

Dear Mr. Harrison,
On behalf of the Orange County Public Schools, you have my permission to use school
effectiveness surveys produced by the Orange County Public Schools in your research. I
just ask that you credit the source of the surveys in your dissertation and any other reports
that you produce.
Good luck with your research.

Sincerely,

Lee Baldwin, Ph.D.
Senior Director
Accountability, Research, and Assessment
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May, 2008
Dear Teacher/Administrator,
My name is Brad Harrison and I am a doctoral student in the Educational Leadership
program at Mississippi State University. I have recently visited with your superintendent
and have received permission to do a study in the school district. I am seeking your
assistance in helping me gather the necessary data for my research study which deals with
the perceptions you have on the effectiveness of schools.
This study presents no anticipated risk to you and your participation is totally voluntary.
All teacher and school administrator responses will be kept confidential and no names or
schools will be identified in the study. The survey that I have attached will take about 15
minutes to complete. You can skip any items that you do not want to answer. The
returned surveys will be reviewed and utilized only by me in a secured location and will
be destroyed after the study is completed. If you have any questions about the survey,
please feel free to call the Mississippi State University Institutional Review Board at 662325-3294.
The answers that you will give me will be valuable in providing your school district with
information on school effectiveness. Please place all completed surveys in the included
envelopes and place in the sealed drop box in the faculty/staff lounge Thank you for
your support. If you have any questions, please feel free to contact:
Brad Harrison
569 Oak Bowery Road
Ellisville, MS 39437
601-763-4690

Dr. Jerry Mathews, Ph.D.
Leadership and Foundations
Box 9730 100 IED Building
Mississippi State, MS 39762
662-325-7270

or

Sincerely,

Brad Harrison
Doctoral Student, Mississippi State University
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May, 2008
Dear Teacher/Administrator,
I wanted to thank you for considering my request in completing the school effectiveness
survey packets that I sent to you a few weeks ago. At this time, I have only received a
portion of the packets from your school. I would greatly appreciate for you to participate
in the study. The information will be helpful for your school district to become more
effective in the future. Again, thank you for your assistance.
Brad Harrison
569 Oak Bowery Road
Ellisville, MS 39437
601-763-4690

Dr. Jerry Mathews, Ph.D.
Leadership and Foundations
Box 9730 100 IED Building
Mississippi State, MS 39762
662-325-7270

or

Sincerely,

Brad Harrison
Doctoral Student, Mississippi State University
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